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Greece's National Survey

1. Teachers’ Findings

General Information

A total of 41 teachers participated in the survey. 19 teachers stated that they teach in
primary education (ages 6—11), 21 in lower secondary education (ages 12-14) and 6
in upper secondary education (ages 15-18). Several teachers work across multiple
levels; notably, 5 teachers work in both middle school and high school. This distribution
indicates strong representation of lower secondary education, closely followed by
primary education. This allows the EcoMystery project to focus effectively on its target
groups.

1. Xe mold Badpida d1daokeTe; (EMIAEETE OAeC OTEC LOXVOULY)
41 responses

MpwtoBdduia ekTaideuan

0
(AnuoTikd) (nhikieg 6-11) 19 (46.3%)

Agutepofabuia Ekmraideuon

0,
(FTupvaoio) (nAikieg 12—14) 21 (51.2%)

AguTepoBabuia Exkmaideuan

0,
(AUKe1o) (nAikieg 15-18) 6 (14.6%)

Teachers represent a wide range of subjects. The largest group consists of teachers
of literature subjects, such as Ancient Greek, Modern Greek language and literature,
and history. This group comprises 7 teachers. The second largest group consists of
teachers of general primary education subjects, which are defined as ‘all primary
education subjects' or explicitly refer to combinations of primary education subjects.
This group comprises 6 teachers. Other frequently represented subjects are
mathematics (3 teachers), physical education (3 teachers), and natural sciences

(physics, chemistry and biology) (4 teachers). 2 teachers responded regarding special
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subjects such as Information and Communication Technologies and Foreign
Languages (English and French). The remaining subjects include Music, Religious
Education, Social and Political Education, as well as Special Educational Needs and

Inclusion.

In addition, teachers have a wide range of experience in the classroom. The majority
(16 teachers) have between 11 and 20 years' experience, followed by those with over
20 years' experience (11 teachers). 7 teachers have relatively little experience (2 to 5
years), while 6 teachers have 6 to 10 years of experience. Only 1 teacher reported
having less than 2 years of teaching experience. This indicates a significant proportion
of experienced teachers.

4, Nooa xpovia S16akTIKNAG epnelpiag £xeTe; (ETUAEETE pia andvtnon)
41 responses

@ Aiyotepo amé 2 xpovia
® 2-5 xpodvia
6—-10 ypovia
@ 11-20 xpévia
@ MNepicodTepo amdé 20 xpovia

Awareness of Climate Change

Teachers were asked to rate the extent to which they consider specific climate change
impacts to be relevant to their local area. Initially, teachers widely recognised extreme
weather events, such as heatwaves, storms, droughts and floods, as important
impacts of climate change in their region, as indicated by an average rating of 4.02
and a median value of 4. Frequent responses rating this category as 'very important'
or 'extremely important' suggest that these events are widespread or particularly
noticeable at the local level. This heightened perception likely stems from the direct

and tangible consequences that these phenomena have on communities,
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infrastructure and daily life. This underlines the urgent need for preparedness and

effective response strategies in educational settings.

In contrast, the impact of rising sea levels, linked to the melting of polar ice caps, was
considered to be less directly relevant to the local context of the respondents, with an
average rating of 2.76 and a median rating of 3. The varied responses, including
several low relevance ratings, suggest that this issue may seem geographically distant
or less immediately visible than other impacts. However, the presence of 13 high
relevance ratings (scores of 4 or 5) suggests local awareness, possibly in coastal

areas.

Educators recognised ecosystem disruption, including biodiversity loss, species
extinction and coral bleaching, to a moderate degree, giving it an average score of 3.17
and a median score of 3. Although responses varied, these moderate scores suggest
awareness of these impacts, albeit with less immediate perception of urgency or

personal relevance compared to extreme weather events and public health issues.

Meanwhile, agricultural challenges such as soil degradation, reduced crop
productivity, a lack of water for irrigation and increased pest activity due to rising
temperatures were considered particularly important by respondents, with an average
score of 3.95 and a median score of 4. These results reflect significant concern, as
agricultural productivity directly affects food availability, local economies and
community livelihoods. The fact that 31 responses received the highest ratings (4 and

5) suggests that teachers may already recognise these challenges.

Teachers also strongly recognise the public health risks associated with climate
change. These include increased vulnerability to heat-related illnesses among
vulnerable populations and the spread of mosquito-borne diseases, such as malaria
and dengue fever. There are also food security issues arising from water shortages.

This is evidenced by the high average and median ratings of 4. The consistently high
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relevance scores indicate widespread recognition of the critical intersection between

climate change and community wellbeing.

Integration of Sustainability in Teaching

An analysis of teachers' responses regarding their schools' compliance with national
legislation and guidelines on integrating climate change education into the curriculum
reveals varying levels of awareness and engagement. Specifically, 18 teachers (43.9%)
stated that their school fully complies with national guidelines. Meanwhile, a
significant proportion (13 teachers, 31.7%) acknowledged their school's compliance,
yet expressed limited personal knowledge of the relevant legislation. Furthermore, a
notable proportion of respondents (10 teachers, 24.4%) explicitly stated that they were

unaware of whether their school adheres to these regulations.

6. To oxohelo gag akohouBel Ty €BVIKN vopoBeaia/odnyia oXeTIKA e ThYV eVOWPATWON TG

EKTIALOELONG Yla TNV KALPATLKN) aAAQyr) 0TO €8VIKO EKTIALOEVTLKO TIAAICLO;
41 responses

@ Nai, Tnv akohouBef

@ Nai, ah\d Bev yvwpidw TTOANG yia autd
Ox1, dev TNV aKoAouBEel

@ Acev yvwpitw

Teachers use a variety of approaches to teach climate change, combining official
guidelines with their own methods. Around 14 teachers follow the school or national
curriculum guidelines, while 11 teachers primarily use their own methods. Experiential
learning, including group projects, games, and discussions, is a key method mentioned
by at least 9 teachers. 5 teachers link their teaching to European or local environmental
programmes, such as Erasmus+, while others use interdisciplinary approaches,
integrating climate-related topics into subjects such as human rights or citizenship.

Some noted that climate-related topics were not taught in a structured way.
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Meanwhile, an analysis of teachers' views on the effectiveness of current methods of
teaching climate change reveals that the majority (20 teachers, or 48%) believe their
methods are effective. However, 8 teachers consider their methods to be ineffective,
while 7 teachers stated that they simply follow their superiors' instructions and are
unsure of the results. Furthermore, 6 teachers reported that they currently do not
include climate change education in their lessons at all. Additionally, 6 teachers

reported that they do not currently include climate change education in their lessons.

8. MioteveTe OTL oL HEBODOL TIOL XPNOLUOTOLELTE AVTH TN GTLYUN) €ival AMOTEAECUATLKEG;

41 responses

@ Nou, cival amToTEAEOUATIKES.

@ Oy, dev cival ATTOTEAEOUATIKES.
Agev EEpw, akoAouBw TIC 0dnyieg TTou
Hou éxouv BoBEi aTTé TNV/TOV aVWTEPS
Hou.

@ Aev epiAapBavw Ty ekTaideuan yia
TNV KAIPOTIKF aAAayr] aTo udenud pou.

Analysis of teachers' responses regarding the availability and comprehensiveness of
climate education resources reveals a mixed picture. The most common response (10
teachers, 24.4%) was that their schools provide a wide variety of comprehensive
resources, including lesson plans and materials suitable for different types of learners.
However, 8 teachers (19.5%) reported having some resources available, which are not
fully comprehensive or adapted to all learning types and needs. Similarly, 9 teachers
admitted that they were unsure about the existence of such resources, while another
9 (22%) noted that the available materials are limited and not specifically designed for
students with learning difficulties or disabilities. Finally, 5 teachers (12.2%) clearly
stated that their schools currently do not have resources for teaching climate

education.
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9. 210 oyoAeio oag, HlaBeteTe MOpoug (LALKA, oxedla pabnpdtwy KAL) Ttou BonBouv oTnv

Eknaibevon yia To KAipa ag 6Aoug Toug TOTOLS PadnTwy;
41 responses

@ Nai, éxoups pia PEYEAN TTOIKIAIG TTOPWV
via GAoUg Toug TUTTOUG UaBnTwyY, GUL...

@ Nai, éxoupe KATIOIOUG TIGPOUC, OAAG Bev
gival TTAfpWG CUPTTEPIANTITIKOI 1 TTpOO. ..

) "Exoups TTEPIOPICUEVOUC TTOPOUG Kall BEV
gival 10IKa oxedlaouévol yia JadnTég. ..

@ Oy, aut T oTIypn dev BloBETOUE
TTOpOoUG Yid Tn d1daoKaAid TnNg eKTTdIGE. ..

@ Acv ciyal giyoupog/n av uTrépyouv
TETOIO! TTGPOI OTO OXOAEIO pOU.

The most frequently used resources for climate and environmental education are
ready-made lesson plans and access to digital tools and platforms. These were
mentioned by 20 and 18 teachers, respectively. These are followed by visual aids, such
as diagrams and videos (mentioned by 12 teachers), and interactive teaching
materials, such as experiments and workshops (mentioned by 11 teachers).
Additionally, 11 teachers reported having sufficient space for interactive activities, and
6 teachers reported having received training in gamification techniques. Only 2
teachers emphasised that they received support from the state or institutions for

social interaction.

10. Edv anavtAoaTe val 6TV TIPoNYyoUKEVN EpWTNON, TIOLO £id0¢ OpwWV i epyaAeiwy

ypnoudomoleite autAv TN aTypn ya va S1dagete ...nv KAHatikn ahayn; (EmAe€Te 0Aa doa Loxbouv)
25 responses

‘Etoipa oxédia padnudrwy 20 (80%)

MpéoBaon oe YneIoKka epyalci... 18 (72%)
AladpaCTIKA EKTTAIDEUTIKA UAIK. .. 11 (44%)
ETrapkn xwpo yia S108paoTIKEG. .. 11 (44%)
Ekmaideuon otn xprion g Tal...
O1rmiKG Bon@rjpara (1.x. ypaen... 12 (48%)

YTooTrpIign atmo 1o Kpatog f/k...
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Challenges in Environmental Education

Responses to the question about familiarity with scientific theories of climate change
suggest that teachers have a moderately strong knowledge base. The largest group
(16 teachers, 39%) said they were somewhat familiar with the topic, meaning they
understand the basics and can discuss it at a general level. Another 12 teachers
(29.3%) said they were very familiar with the topic, and could explain concepts such as
global warming or the carbon cycle in depth. Meanwhile, 9 teachers (22%) said they
were only slightly familiar, and 4 teachers (9.8%) admitted to having no familiarity at

all.

11. Moo e€olKeELWUEVN/OC EIOTE e TIG ETILOTNUOVIKESG BEWPLEC OXETIKA UE TNV KALHATIKNA
aAAayn (L. gpawvopevo Tou BepPoKnTioy, KUKAOG TOU AvOpaka);
41 responses

@ Mol E€oikeiwpévn/og - Katavow oe
BaBog TIg ETTIOTNHOVIKEG Bewpieg Kal

HTTOpPW va TIg EENyrow o€ GAAouc.
@ Kamwg E€oikeiwpévn/og - Katavow kaha
9.8% Ta BOOIKA Kal HTTopw) va oulnTRoW To
Bépa o€ YeVIKO eTTiTTESO.
EMayiota E€oikeiwpévn/og - Mvwpidw
Aiya aAAd dev £xw GekdBapn Karavana...

@ Kabdou Efoikeiwpévn/oc - Aev efpal
£COIKEIWPEVOG E TIG ETTIOTNHOVIKEG BE...

An analysis of the topics that teachers feel least confident about teaching reveals clear
trends in areas where further support and training are needed. The most frequently
cited topic was climate justice, selected by 24 teachers, suggesting that this concept
is still perceived as complex or unfamiliar in a classroom setting. This was followed
by climate change mitigation strategies (16 mentions) and citizen participation and
climate activism (12 mentions). These are both areas that often require deeper
interdisciplinary approaches and may lack sufficient training materials. 9 teachers
identified topics such as renewable energy and sustainable technologies as
challenging, while impacts on ecosystems (6 references) and causes of climate
change (5 references) were mentioned less frequently, suggesting greater confidence

or familiarity with the curriculum in these more established areas. Notably, 8 teachers
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reported never including any of the reported topics in their teaching, suggesting

broader gaps in curriculum integration.

12. Motd amo Ta MapaKdATw Bepata viwbeTe AlyoTepo alyoupn/og va d1ddgete; (EmAEETE OAa 6oa

Loybouv)
41 responses

AiTia Tng KAIPaTIKrG aAAayrg 5(12.2%)

EmTwoelg TNG KAIMATIKAG aAA. .. 6 (14.6%)

KAiparikr) AikalooOvn 24 (58.5%)

AvVavEWOIPES TINYEG EVEPYEING. ..
ZUMPETOXT TWV TTOAITWY KAl OKT...

ZTpatnyIkEG yia TOV HETPIAOUO. .. 16 (39%)

Aev £Xw EVOWNATWOEI TTOTE KA.,

The next two questions highlight the themes that teachers consider important for
teaching climate change impacts and their confidence levels in delivering these
themes. The majority of respondents (24 teachers, or 28.5%) selected "Ethical and
Cultural Aspects of Sustainability" as the most important knowledge area. This
includes topics such as environmental responsibility, habitat preservation, equity for
vulnerable communities, and intercultural collaboration. A smaller, yet still notable,
group of 10 teachers (24.4%) emphasized the importance of understanding the social
and economic impacts of climate change. Only 4 teachers (9.8%) focused on scientific
theories, and just 2 teachers (4.9%) focused on global and local solutions. 1

respondent selected "All of the above", indicating support for an integrated approach.

Although most teachers recognised the importance of these themes, 28 teachers
(68.3%) stated that they did not feel confident teaching them and needed more training

and knowledge. Only 13 respondents (31.7%) reported feeling confident.
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13. Molég amd TG akOAOLOEG BEPATIKES YVWOEWY BEWPELTE OTL €lval TILO CNUAVTIKES yla TN
d1daokalia Twy EMMTWOEWY TNG KALPATIKAG aAAayng GTOUC PaBNTEG;

41 responses

@ EmoTnuovikég Pewpieg yia TNV KAIPATIKA
alhayr) (T1.X. paIVOUEVO Tou
BeppoknTriou, KUKAOG Tou AvBpaka)

@ Karavénon Twv KoIvwvIKWOV Kal
OIKOVOUIKWYV ETTITITWOEWY TNG KAIPATIK. ..

@ HOIKEC Kal TTOMITIOTIKES TITUXEC TNG
Blwaoipotntag (1r.X. TTepIBAMOVTIKA £u...

@ "vion yia TTAyKOOUIES Kal TOTTIKES
AUgeIc oTa {NTAMATA ToU KAIJaTOG

@ O\a 1a TTapamdvw

14. AlobdveoTte olyoupn/og va S10AEeTE TIC BEPATLKEG TIOL ETUAEEATE GTNV TIPONYOUHEVN

EPWTNON;
41 responses

@ Nai

@ Oy - Xpeidlopal TepIoadTEPN
ekTTaideuan Kal yvwaon Tévw aTto Béua
yIQ VA PTTopw va To BIdagw pe
QuToTIETTOIBNON.

In response to the question 'Which skills do you consider most important for teaching

the impacts of climate change and preparing students to become responsible
citizens?', the vast majority of teachers (70.7%) selected critical thinking and
environmental problem-solving as the top priority. Eleven teachers (26.8%)
emphasised the importance of practical, experiential learning, while only one

mentioned the need for effective communication to address misinformation.
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15. Moleg amd TI¢ TapakaTw dE10TNTEC BeWpPEITE TILO ONUAVTIKEC yia Tn didaokaiia Twv

ETUMTWOEWY TNG KALYATIKAG AAAQYNC KAl TNV TPO...TWV PadnTwy WoTe va yivouv uriebBuvol TIOAITEG;
41 responses

@ AmotEAEOPATIKA ETTIKOIVWOVIG WOTE VO
QVTIHETWTTIOTEI N TTapaTmAnpopopnon i o
OKETTTIKIOHOG.

@ 3ycdiaopdc kal UAoTTOINGN TIPAKTIKGV,
BlwpaTikwy BpaaTnPIOTATWY Yid TOUG
HaBnTéC.

Evioyxuon Tng KPITIKAG OKEWNG KAl TwV
OeCIOTATWY £TTIAUCNC TTPORANUATWY TTOU
OXeTiCOVTal PE TTEPIBAAAOVTIKEG
TTPOKANCEIG.

Teachers highlighted several key areas in which they felt less equipped to teach about
climate change. The most frequently mentioned gap was in general theoretical
understanding (e.g. the causes, impacts and strategies of climate change), cited by 7
teachers. This was followed by designing and implementing practical or experiential
activities (6 teachers) and familiarity with scientific theories or current data (5
teachers). 4 teachers mentioned skills related to critical thinking and problem-solving,
addressing misinformation, and linking theory with practice. Digital tools and self-
declared preparedness were each cited by 3 teachers, while collaboration with local

stakeholders was the least frequently mentioned area, cited by 2 teachers.

Teachers also reported several key difficulties when integrating climate change topics
into their curriculum. The most common issue was constraints on the curriculum,
mentioned in 25 responses. This was followed by a lack of appropriate teaching
materials or resources, mentioned in 19 responses. Additionally, 16 responses pointed
to a lack of professional development opportunities in climate education. 11
responses mentioned challenges related to addressing diverse learning needs, and 8
responses reported limited support or collaboration with parents and the wider

community.
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18. Edv 616dokeTe O€pata mou GYeTIZovVTaAL HE TNV KALUATLKA aAAayr 0TO EKTIALOEVTIKO oag
TIPOYpPapKQ, TTOLEG ival ot KUpleg duokoAieg ov avTipeTwiZete; (EMAEETE OAeC OGEG LOXVOULV)

41 responses

‘EAAEIYN KaT@AANAWY OIBAKTIKWV

Lo 19 (46.3%)
UNIKGV A TTOpWV.

‘EMeIYn eukaipiiov

0,
ETTAYYEAUATIKAG EEEAIENG OTOV T... 16 (39%)

Meplopiouoi TOU TTPOYPAUUATOS 25 (61%)

OTTOUBWV.
Meplopiopévn UTTOOTHPIEN i 8 (19.5%)
guvepyaaoia PE TOUG YOVEIG 1) TN... '
Auckohia oTnv avTIHETWTTION TWV o
Slagopwyv aTIg padnalakég avd... 11(26.8%)
0 5 10 15 20 25

Teachers face several recurring difficulties when teaching about climate change. The
most commonly reported issues were student misinformation due to fake news or
unreliable sources, cited by 16 respondents, and climate-related concepts being hard
to simplify due to their complexity, cited also by 16 respondents. 14 respondents
mentioned students' limited prior knowledge making comprehension challenging and
expressed concern about overexposure to misleading media content. 10 respondents
cited a lack of age-appropriate or engaging teaching resources. Resistance to climate
education from parents or the community appeared less frequently (6 responses), with
only 1 teacher reporting emotional distress in students and another reporting no

difficulties at all.

19. Moleg duokoAieg avtipeTwniZete dtav S1ddokeTe BEPATA OXETIKA Pe TO KALHQ;
41 responses

Q1 évvoleg gival TTOAU TTERITTAOK. .. 16 (39%)

O1 pabnTég ayywvovTal i KaTax. .. 1(2.4%)
Agv UTTAPYOUV KATAAANACI YIa T... 10 (24.4%)
O1 HoBNTEC £XOUV TIEPIOPITHEVE. .. 14 (34.1%)
O1 yoveig 1| n oXoAIKr) KoIVeTnTd... 6 (14.6%)

14 (34.1%)

16 (39%)

YTapxel HEYAAn TTOCOTNTA WEU. ..
O1 pabnTég £xouv TTApATTANPOY. ..

Aev £xw duakohieg 1(2.4%)

The EcoMystery Project | 2024-1-1T02-KA220-SCH-000248873 page 14




// the European Union Enriching lives, opening minds.
7

\

Lomysie

WP2 | National Survey Greece

Professional Development Needs

Teachers were asked how important they think it is for tackling climate change that
students develop the following skills. Problem-solving skills were rated as highly
important, with an average score of 4.59. A significant majority of respondents (68.3%)
gave this skill the maximum score of 5, highlighting its perceived importance in
enabling students to tackle the complexities of climate change. The few lower ratings
(2 and 3) suggest slight divergence, possibly due to differences in subject focus or
confidence in teaching problem-based approaches. Critical thinking skills were
overwhelmingly identified as the most important, with an exceptional average of 4.85
and nearly all respondents (90.2%) assigning a score of 5. Collaboration and teamwork
also ranked high in importance, with an average of 4.56. Most participants (around
80%) gave scores of 4 or 5, indicating strong agreement that climate change, being a
global and collective issue, demands cooperative learning and shared responsibility.
Digital skills received a more moderate score of 3.83 on average, with responses
spread more evenly across the scale. While many teachers still rated them as highly
important (scores of 4 or 5 — 61%), a significant proportion gave lower ratings (2 or 3
- 39%), suggesting some ambivalence. This variance could be due to differing levels
of digital confidence, the perceived relevance of digital skills in non-technical subjects,
or limited access to digital tools in certain educational settings. Civic engagement
received an average rating of 4.39, with most respondents selecting 4 or 5 (87.8%).
This suggests that teachers recognise the importance of student empowerment and

democratic participation in addressing environmental issues.

When asked about their familiarity with digital tools and gamification, most teachers
reported using digital tools frequently, yet many remain unfamiliar with gamification.
Specifically, while 75.6% of participants regularly use digital tools, only 36.6% are
familiar with gamification, highlighting a notable gap in the integration of playful

learning strategies into their practice.
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21. Nboo e€olkelwpévn/og eioTe e Ta Yn@lakd epyaleia kat Tnv €vvola

NG nawvidonoinong (gamification);
41 responses

@ XpnoipoTTolth GUXVA YNPIaKE £pyaAsia
Ko gipal €€0IKEIWPEVN/OC HE TNV EVVOId
TNG TraIxvidoTIoinong.

@ XpnoipoTroik ouxva Wn@Iaka pyaAsia,
ahhd Bev yvwpilw TiTTOTA VIO TRV
TraiXvidoTroinon.

Exw eAdyioTn epTreipia e yniakd
£pyaAeia Kal BV XpNOIHOTTOIW TTAIXVID. ..

@ Acv sipal KaBOAou eEoIKEIWPEVN/OC PE Ta
wneIakd epyaleia i TNV TraixvidoTroinaon.

When asked about access to digital tools for creating interactive learning experiences,

the responses provided a mixed picture. While 26.8% of teachers said they regularly

and effectively use a variety of digital tools, the majority (63.4%) reported limitations

due to either poor functionality or a lack of training and support. Furthermore,

approximately 9.8% were uncertain about the digital tools available at their school.

22.'ExeTe poOoBRacn o YngLaka epyaleia oto oxoAeio oag yia tn dnuiovpyia/xpnon

dLadpaoTIKWY pHOBNOLaKWY EPTIELPLWY;

41 responses

@ Na, éxw TpdaBacn ot Bidgopa

Wnolakd epyaleia Kal Ta XPnoIPoTToIw. ..

@ Nai, éxw Tpdopaon o kAol YNQIaKS
epyaheia, aAhd n SloBecipdTNTA A N A€l...
9.8% Nai, utréipxouv yneiakd epyaleia ato

oXOAgio pou, alAd dev Exw ETTAPKT EK...
@ Oy, Sev £xoups TTpdoPacn ot YnPIakd

epyaheia yia dladpaaTikh pabnon oTo...
@ Acv cipai oiyoupn/og TToia wn@iakd

EPYAAEIQ UTTAPXOUV OTO OXOAEIO poU.

When asked about their experience with gamified teaching tools, the majority of

teachers reported using online quizzes (33), followed by digital games (23), role-

playing simulations (20), and traditional games (17). Only 1 responder has explored

digital escape rooms.
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23. Motd ano ta napakdtw spyaleia ddaokahiag pe marxvidomnoinon (gamification) £xete
XPNOLUOTIOLOEL N PE Told eloTe e€olkelwpevol; (EAEETE 6Aa daa Laxbouv)

41 responses

Awpdria amédpaong (escape r...1—0 (0%)

WYnelokd dwpdria amodpaong (... 1(2.4%)

MNaigvidia 17 (41.5%)
Wnelaka mragvidia 23 (56.1%)
MNpogouoiwoelg poAwy 20 (48.8%)
AladIKTUaKE Kouid 33 (80.5%)

Moté Bev £xw XPNOILOTIOINCEI E...

In terms of the frequency with which gamification tools are used, most teachers
appear to use them occasionally. Specifically, 53.7% reported using such tools a few
times per school year, 26.8% said they use them monthly and 7.3% reported using them

weekly. Conversely, 12.2% stated that they never use them.

24. Nooo ouyvd XpnolpoToleiTe autd Ta epyaleia didaokaliag pe matyviornoinon (gamification);

41 responses

@ IMoAu ouyva (TOUAGYIOTOV Hia @opd TNV
£Bdopada)

@ Zuyva (TouAdyioTov Hia Qopd To Jrva)
@ Oy oD guyva (Hepikég popég Péoa ot
Hid OXO0AIKH Xpovid)

® MNoté

26.8%

In response to the question about the most important improvements to the approach
to climate education in schools, participants clearly favoured certain areas of action.
The most frequently prioritised need was increased teacher training and professional
development in climate education. A significant majority ranked this among the top
improvements, indicating a strong recognition that teachers must feel confident and

well-prepared to teach climate-related topics effectively. Allocating more time and
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resources to climate education within the school curriculum was also highly valued.
Many participants considered this essential, reflecting a desire to move beyond
surface-level engagement and ensure the topic receives the depth and continuity it
deserves. Many considered integrating interdisciplinary approaches, such as linking
climate topics with science, social studies or citizenship education, important, though
there was slightly more variation in rankings for this. This may suggest some
uncertainty about how such approaches could be implemented in practice. Finally,
enhancing collaboration with external experts and organisations was considered
beneficial, particularly for bringing real-world relevance into the classroom. However,
this received slightly more moderate support, possibly due to perceived barriers in

access or implementation.

Finally, in response to the question about how climate education could be improved in
schools, teachers highlighted several key areas for change. Most notably, they
emphasised the need for more time and structured space in the curriculum to
meaningfully address climate-related issues. They also emphasised the importance of
better teacher training and access to appropriate educational resources. Many
teachers suggested interdisciplinary and hands-on approaches to encourage
collaboration across subjects and establish real-world connections. Other proposals
included greener school infrastructure and greater involvement of the local community
and external experts, with the aim of making climate education more impactful and

engaging.
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2. Students’ Findings

General Information

A total of 64 students responded to the questionnaire. The majority (73.4%) are
between 8 and 12 years old. The remaining 18 students (26.6%) are aged between 13
and 17. These results show that the responses mainly reflect the views of upper

primary school students.

2. Nooo xpovwy eioal;
64 responses

40
30

20

10 (15.6%)
10

1(16%)  2(31%) 2(3.1%)

8 10 1 12 13 14 15 16 17

Awareness of Climate Change

In response to the question about students' understanding of climate change, most
demonstrated basic awareness. Around 60% defined it as a change in weather
patterns or climate over time, using phrases such as 'the climate is constantly
changing'. Around 20% of responses specifically referred to global warming or an
increase in temperature, describing the Earth as 'getting hotter' or 'the temperature
changing'. A smaller proportion of students (around 10%) showed a more advanced
understanding by linking climate change to human actions such as pollution or
industrial activity. Meanwhile, another 10% of responses reflected limited knowledge,

with vague or irrelevant answers such as 'sun’, 'cold’, or 'l don't know'.

School-based Climate Education
In response to the question of whether climate change is addressed in school lessons,

a strong majority of 52 students (81.3%) answered 'Yes', indicating that the topic is
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included in at least one subject at school. Meanwhile, 5 students (7.8%) responded
'No', suggesting that, in their experience, climate change is not covered. The remaining
7 students (10.9%) were unsure, reflecting a lack of clarity or awareness regarding
whether the subject is explicitly discussed.

5. ZupmeplhapBdveTtal n KALPATIKA aAAayn og KAmolo/a ano ta pasnpata rov S1dAoKeoTe 0To

oXoAeio;
64 responses

@ Nal
® Ox

Aev eipal ofyoupn/og

When asked about the consequences of climate change, the results showed that most
participants had a strong understanding of them. The most frequently selected
consequences were extreme weather events (93.8%) and sea level rise (90.6%),
followed by risks to human health (84.4%) and problems in agriculture (70.3%).
Ecosystem disruption was chosen by 65.6% of respondents, suggesting slightly lower

awareness of the impact on biodiversity.
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6. Mola amno ta napakdtw Bewpeic 0TL elval cuveneleg TNG KALPATIKAG ahhayng; (Enide€e oha

oaa Loyvouv)
64 responses

Akpaia Kaipikd @aivopeva
(KaUowVEG, KaTtalyideg, {npadie...
Avodog Tng aTadung Tng
BdAaocoag (Adyw Tou Aiwaipou...
Alatapayr Twv oIKOOUSTNUATWY
(aTTwAela BiotTrolkIAGTATAG, £60@. ..
MNpoBAfpara oTn yewpyia
(UTTORABUION EDUPWV, HEIWEY. ..
Kivduvol yia Tnv avBpwTivn uyeia
(augnuéveg BepUoKpaoieg TTou. ..

60 (93.8%)
58 (90.6%)
42 (65.6%)

45 (70.3%)

54 (84.4%)

Aev yvwpilw 1(1.6%)

0 20 40 60

When asked about the main causes of climate change, the vast majority of students
(90.6%) identified greenhouse gas emissions as a key driver, followed by industrial
activities (70.3%) and deforestation (59.4%). In contrast, a smaller proportion of
students (37.5%) attributed it to natural climate cycles. These results suggest a solid
awareness of anthropogenic causes, but highlight the need for more clarity in climate
change discussions about the distinction between human-made and natural factors.

7. Mola vopiZelg OTL eival Ta KUpLa aitia TNG KALPATIKAG aAAayng;
64 responses

ExTmoptég agpiwy Tou
BeppoknTriou (agpiwv TToU
TTpoKaAoUV To “Dalvopevo Tou...

58 (90.6%)

ATtoyihwan Twyv daowyv
DuaIkoi KAIMaTIKOl KUKAOI

Blopnxavikég dpaatnpIdTnTES

60

Regarding the question about concern over climate change, the majority of students
(54.7%) stated they are very concerned, while 40.6% expressed moderate concern.

Only a small minority (4.7%) reported not being concerned at all.

The EcoMystery Project | 2024-1-1T02-KA220-SCH-000248873 page 21




/ /i S v Cofunded by Erasmus+ AGENZIA NAZIONALE IND
/f/,,c’v 7 the European Union Enriching lives, opening minds. ERASMUS + IRE
LCOMySTEN

WP2 | National Survey Greece

8. Avnouyeig yia tnv KALJatikn aAhayn;

64 responses

@ Oy, dev avnouxw.
@ Avnouxw Aiyo.
Avnouxw TToAU.

When asked whether they believe their actions contribute to addressing climate
change, the majority of students (56.3%) responded positively. A significant proportion
(39.1%) said they were not sure, while just 4.6% answered negatively. While these
results indicate a generally positive attitude towards personal responsibility, they also
highlight the need to strengthen students' confidence and awareness of their potential
impact.

9. MoTELELC OTL PE TIC MPAEELS 0OV GUHUBAAAELG OTNY QVTLUETWTILON TNC KALPATIKAC aAAaynAg;
64 responses

® Nai
® Oy

\ Agv giyal aiyoupn/og.

In response to the question about participation in organised environmental activities
within the community, the majority of students (54) reported taking part in school
recycling campaigns, with 48 students having participated in tree planting or greening
projects. Clean-up activities in public spaces were also popular, with 38 of respondents
reporting participation in such activities. 30 students attended awareness-raising

events or workshops.
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10. Z€ TIOLEG OPYAVWHEVECG OPATTNPLOTNTEG EXELG CUHPETACYEL YA TNV UTIOCTHPLEN TOL
TEPLBAAAOVTOG OTNV KOWOTNTA oou; (ETtiAeEe OAeg 0OEC LoXUOULY)

64 responses

Apdoeic kaBapioyol oTnv
KovarnTa (1r.X. TTapka, Tapalie. ..
AevdpoguTeucn 1 Epya
KNTTOUPIKAG

EkoTpaTteiec avakUkAwong oTo
OXOAgi0

ExkdnAwoelg | epyaaThpia
euaioBnToTroinang yia To TepIp...

38 (59.4%)
48 (75%)

54 (84.4%)

1(1.6%)

Ze TiTOTAL 1(1.6%)

When asked about their daily eco-friendly habits at home, most students (58) said that
they switch off lights and electrical devices when they are not in use. Many also reuse
items (53) and reduce water waste (52). Furthermore, 47 students opt for eco-friendly
transport options such as walking, cycling, or using public transport, while 42 students
recycle materials such as paper, plastic, and glass.

11. Moleg &pacTnPLOTNTEG EPAUPHOTELS OTNV KABNHEPLYH 00U W GTO OTILTL YLl THV UTIOCTHPLEN

Tou mepLBdAAovTog; (EniAe€e OAeg 0aeg LoYVOULY)

64 responses

AVOKUKAWVW UAIKE OTTWG XapTi,

42 (65.6%
TTAQOTIKG Kal YUGAI. ( 0)

ZBAVW Ta QT KAl TIG NAEKTPIKES
OUOKEUEG GTaV BEV TIG XPNOIHO. ..

58 (90.6%)

XpnaiydoTroiw
ETTAVAYPNOILOTTOIOUUEVA QVTIKE. ..

53 (82.8%)

MeptTaTw, Kavw TodAAATO A

0
xpnoipotroiw Ta Méoa Madikng. .. 47 (73.4%)

Melwvw Tn oTTatdAn vepou,

0,
KAgivovTag Tn Bplon evw BouprT... 52 (81.3%)

0 20 40 60

In response to the question of which school subjects address climate change,
Geography and Physics were the most frequently mentioned, often alongside Social
and Political Education and Modern Greek Language. A notable proportion of students

also referred to subjects such as biology, home economics and skills labs. Many
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respondents mentioned a combination of 'Study of the Environment — Geography -
Skills Labs'.

When asked how well they thought school lessons on climate change were working,
most of the students (48.4%) said they were ‘very effective’, which suggests that they
were quite happy with them. However, a significant proportion (40.6%) found them only

'slightly effective', while a smaller group (10.9%) considered them 'not effective at all'.

13. MNooo anoteAeouATIKA VOUITELS OTL €ival Ta JadApaTa yia TV KALUATIKY aAAayn ato oXoAeio
oou;

64 responses

@ KaBoAou amoTeAeopaTIKG
@ Aiyo amoteAecparika
MMoAU atroTeAeouATIKA

Regarding which teaching methods are considered most effective for learning about
climate change, game-based learning was selected by the majority of students (51),
with the strong appeal of playful, experiential approaches being highlighted. This was
followed by interactive activities using digital tools (47) and group work (42), indicating
a preference for collaborative and engaging formats. Videos or documentaries were

also popular, since 36 students chose this option, though it was ranked slightly lower.
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14. MNoleg peBodol dldaokaiiag Bewpeig OTL elval TILO AMOTEAETPATIKEG YLd T HABNON YOpW amod
TNV KApatikn ahdayn; (Enihege doeg oybouv)

64 responses

AladpaoTikES BpacTNPIOTNTEG,

0
wnelakd epyaigia 47 (73.4%)

42 (65.6%)

Opodikég epyoaieg

36 (56.3%)

BivTeo 1 vIoKIdavTER

Mdéenon péoa atmd 1o TraIxvidl 51 (79.7%)

0 20 40 60

In response to whether students have ever used game-based learning methods in
school, a significant majority (76.6%) answered "Yes", indicating that playful
educational approaches are already widely applied in classrooms.

15.'EXELG TIOTE Ypnoldomnotioet peBodoug pddnong Baclopevec oto matyvidl oto ayoAeio cov,

E(PUPPOTUEVEG OE KATIOLO PABNUQ;

64 responses

® Nal
® Ox

However, when asked if they had ever used escape rooms as a learning method at
school, 90.6% of students answered 'No', while 9.4% said they were unfamiliar with
escape rooms. Notably, none of the respondents indicated that they had used them in
class, which highlights a significant gap in the integration of this innovative, game-

based educational tool into the school curriculum.
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16.'EXELC XPpNOLPOTIOINCEL TIOTE dWpATLA anodpaang (escape rooms) 0To oXoAeio oov;

64 responses

® Nal

® Oy
Aev EEpw TI gival Ta “OWUATIA
amodpaong’.

When asked if they would like to learn more about climate change through game-based
learning methods, an overwhelming 98.4% of students answered 'Yes', demonstrating
a strong interest in this approach. These results highlight the potential of gamification

as an effective educational tool for engaging students with environmental issues.

17. ©a nBeAeg va YABELG TIEPLOTOTEPA YLa TNV KALPATIKA akhayn av Sidaokotav péow Pedddwyv
BaclopEvwv 0To TIaLyviot;

64 responses

@ Na

@ Oy, yiari dev pe evBiagpépouy ol
ETTITTITWOEIS TS KAIPATIKAS AAAayAS.

In terms of the difficulties students encounter when trying to understand or engage
with climate change education, half of the respondents (50%) said that there aren't
enough interactive or engaging activities. Another 45.3% reported feeling helpless,
believing that they cannot make a difference. Only a small proportion mentioned
issues such as the complexity of the topics (3.1%) or a lack of teaching support (1.6%).
These results highlight the need for more experiential and empowering learning

methods in climate education.
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18. Moleg MPOKANCELG AVTIHETWIIZELS OTNV KATAvONoN N TNV EvacyoAnon Pe tnv eknaidevon yla
TNV KALATIKA aAAayn;

64 responses

@ Ta Bépara eival TTOAU SUokoAa yia va
KaravonBouv.

@ Acev UTTAPYOUV APKETEC DIOTKEDOOTIKES )
O1a8paCTIKEG DPATTNPIOTNTEG.

@ NikBw 61 éva aropo Bev PTTOpET va
ahhagel kar.

@ Acv 8i5dokovTal 600 Ba ETTPETTE Kal Ol
OdokaAol dev pag Sivouv va Ta
KATAVONTOUUE CWOTA

Finally, when asked about their preferred method of learning about climate change at
school, the vast majority of students (60) said they would prefer fun, interactive
activities, such as games and experiments. Outdoor activities were the second most
popular choice, with 50 students favouring hands-on learning in external
environments. Group work and peer discussions were favoured by 43 students, while
41 students opted for audiovisual content such as videos and documentaries. These
preferences highlight a strong inclination towards experiential, participatory and

multimodal learning approaches.

19. Moleg PeBOOOLS BA MPOTIPOLAES Yid VA PABELS YLa TNV KALUATLKY aAAayr) oTo oxoAeio
oou; (Emihe€e 60EC LOXDOLY)

64 responses

Méoa amd diaokedaoTKEG Kal
DladpaacTiKES BPaaTNPIOTNTEG,
OTTWG TraiXvidia ) Teipdpara.

60 (93.8%)

BAémovTag Bivieo, vioKIpovTép
Kivoupeva oxédia yia 1o
TEPIBAAAOV.

41 (64.1%)

Méow opadikwv epyaoiwy Kai

, . 43 (67.2%)
oulnToEwWY Ye CUPHABNTEG.

ZUHPPETEXOVTAG OF
OpaaTnpIOTNTEC O ELWTEPIKOUG
XWPOUG, OTTWCE EKTTAIOEUTIKES €. ..

50 (78.1%)

0 20 40 60
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3. Stakeholders/Parents’ Findings

General Information

A total of 46 parents and stakeholders responded to the question about the school
their child attends. The responses indicate a broad geographical coverage, with
participants from areas such as Thessaloniki (e.g., Pefka, Retziki), loannina, Larissa,
Heraklion, and several towns and villages in the Kavala region (e.g., Eleftheroupoli, Nea
Karvali, Krinides, Palio, Amygdaleonas). Both public and private schools are
represented, spanning primary and secondary education. This geographical and
institutional diversity suggests that the questionnaire collected input from a wide and

varied educational community across Greece.

Of the 46 respondents, 50% reported that their child is enrolled in primary education
(ages 6-11), while 43.5% indicated that their child is in lower secondary education
(ages 12-14). A smaller proportion (6.5%) stated that their child attends upper

secondary education (ages 15-18).

2. Te mola TdEN eival eyyeypappévo To nadi oag; (Eav €xeTe MoAAd aldLd dlapopeTIKwy
NALKLOKWY OPAdWY, TapakaAe(oTE VO CUPTIANPWOETE VA EPWTNHATOAOYLO Yld KABe Tiatdi)

46 responses

@ MpwroBdbuia exTaideuon (6 £wg 11
ETWV)

@ Karwrepn deutepoPdbpIa eKTTaideuan
(12 éwg 14 €1n)
AvwTepn deutepofaOpIa exTTaideuon (15
£wg 18 eTwv)

Awareness of Climate Change
In response to the question about how familiar respondents feel with the concept of

climate change and its impacts, 63% said they were 'a little familiar', while 26.1% said
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they were 'very familiar'. A smaller percentage (10.9%) reported not being familiar with
the concept at all. These results suggest that, while there is basic awareness among
parents and stakeholders, there is still significant scope to improve climate literacy
within this group.

2. Ndoo egolkelwWPEVN/0G l0TE PE TNV €vvold TNG KALHATLKAG aAAayng Kal TIG EMLMTWOELS TNG

(TLX. (patvopevo Tou BeppoknTiov, KUKAOG Tou dvBpaka); (EMAEETE pia amavTnon)

46 responses

@ MMoAU e€oikelwpévn/og
@ Aiyo e€oikelwpévniog
KaBdAou egoikeiwpévn/og

Respondents were asked to identify the most visible effects of climate change in their
area. The vast majority of participants (41 votes) pointed to extreme weather events
such as heatwaves and storms. These were followed by agricultural challenges (28
votes) and risks to human health (26 votes). A smaller proportion noted ecosystem
disruption (12 votes), while only 3 responders considered sea level rise to be
significant. Only a small number of respondents (3) mentioned issues such as unusual

weather patterns, a lack of safe public spaces or drought.
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3. Mol€g amo TIG MAPAKATW ETUTITWOELG TNG KALHATIKAG ahAayng ival o epgpaveic otnv
nieployn oag; (EmAEETe OAeg O0eC LOXVOLV)

46 responses

Axpdia Kaipikd ®aivopeva (kau. .. 41 (89.1%)

Avodog Tng Z1aung TS OdAd...
Aiatapayn Twv OlkoouoTnuaTtw. .. 12 (26.1%)
MpokAnoei¢ oTn Mewpyia (UTTOR. .. 28 (60.9%)
Kivduvol yia v AvBpwrrivn Yy... 26 (56.5%)
ZaQVIKEG GAAAYEG Kalpou 1(2.2%)
1(2.2%)
1(2.2%)

1(2.2%)

ATTwAeIa ag@aAloUg Kal ETTAPKO. ..

Aepudpia

Respondents were also asked whether their child is taught about climate change at
school. 30.4% said that climate change was a regular part of the curriculum, while
43.5% said that it was only addressed occasionally, mainly in response to current
events or extreme weather. Notably, 23.9% of parents reported that climate change is

not taught at all in their child’s school and 2.2% were unsure.

4, AdaokeTal To Taldi oag yia Tnv KALPATIKR aAAayr aTo axoAeio Tou;
46 responses

@ Nai, n KAIPATIKA ahAayr| ival TAKTIKG
Bépa oTo TTPOYPAHHA GTTOUBWY TnG/TOU.

@ Nai, aAAd podvo TIEPIOTACIOKE WS BEpa
TNG ETTIKAIPOTNTAG, EIBIKA OTAV
oupBaivouv akpaia aivopeva.
Ox1, n kKAipaTikr) ahhayr) 8ev dIdGoKeTal
aTo oxoAgio Tng/Tou.

@ Acev Eépw, Bev sipal ofyoupn/og.

When asked to evaluate the effectiveness of climate change education at their child’s
school, 43.5% rated it as 'somewhat effective’, while only 15.2% found it 'very effective'.
Conversely, 17.4% considered it 'not at all effective’. Furthermore, 23.9% said they did

not know whether climate education was provided at their child’'s school.
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5. Mw¢ Ba afloAoyolodTe TNV ATOTEAECUATIKOTNTA TNC EKTAIdELONG YL TNV KALPATIKA akAayn

oTo oxoAeio Tov pottd to naldi oag; (EMAEETe pia amavtnon)
46 responses

@ MMoAU atroTeAecpaTIKA
@ Mdalov amoTeAeopaTIK
© KaBdhou amoteAeopariki

ev yvwpilw av oto axoAeio Tou TTaidiol

@ Aev yvwpil] XOAE Bioy
HOU UTTEPXE! EKTTaISEUTN YIa TNV
KAIATIKA aAAayn

In response to the question about the most important topics that should be included
in school education about climate change, the majority (41 votes) selected the causes
and consequences of climate change. This was followed by 34 votes emphasising
ecosystem protection and biodiversity. Community-level solutions and active civic
participation were chosen by 27 respondents, while 25 respondents highlighted
renewable energy sources and sustainable practices. Lastly, 19 respondents identified
innovative technologies as a key topic.

6. Mola Bewpeite OTL elval TA TLO CNUAVTIKA B£paTa OV Ba TIPETEL va epLAapBavovTal atny

ekmaidbeuon yla tnv KALatikn aAhayn ota oxolela; (ETAEETE OAa doa LoXLoLy)
46 responses

AITIO KOl CUVETTEIEG TNG KAIJATIKAG

41 (89.1%
aAayric. ( o)

AVOVEWOIHES TTNYEG EVEPYEIAG KAl

! i 25 (54.3%)
TIPAKTIKES BILTINGTNTAS.

AUogic o€ emiTredo KOIVOTNTAG Kal

) . . 27 (58.7%)
EVEPYT CUUHETOXN TWV TTOAITWV.

MpooTacia TwV 0IKOoUGTNHATWY

0,
Kal BIOTIOIKIAGTATA. 34 (73.9%)

Kaivotoueg Texvoloyieg yia Tnv

. . 19 (41.3%)
QVTILETWTTION TNG KAIHATIKAG OA...

0 10 20 30 40 50
When asked how often they discuss climate change or environmental issues at home,

the majority (60.9%) said such discussions were rare, usually only happening when

triggered by media coverage. Around a quarter (26.1%) reported discussing these
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topics occasionally, a few times per month. Just 13% said they engage in these

conversations frequently, at least once a week.

7. Moo cuyvd cuZntdte Pe Ta matdld oag yia TV KALPAtikr aAhayn i meptBarAovTikd ZnThpata
oto onity; (EmAEETE Pia andavtnon)
46 responses

@ Zuxvd (TouhdyioTov pia gopd TNV
edopada)

@ MepioTaoiakd (EPIKEC POPEC TOV PAvVA)
Zmévia (11.Y. povo oxoAiadovTag
yeyovoTa oTnv TnAsdpaacn)

@ Noté

When asked about the difficulties they face in helping their children to understand
climate change, 28 respondents said that they lacked the necessary knowledge.
Additionally, 18 respondents said their child was not very interested in the topic, while
11 respondents said they did not know where to find suitable resources. Only 6.5%
cited lack of time, and 2.2% each pointed to other issues, such as the absence of local
activities or resources. Notably, none of the respondents indicated a lack of interest in
climate change, suggesting a general willingness to engage despite existing barriers.
8. Ti buokolieg ouvavtdre (av ouvavTdte) 0To va BondRosTe Ta MaLdLd 0ag va KATavornoowy tnv

KALJaTLKR aAAayr);

46 responses

Mou AgiTrouv BACIKESG YVWOEIG V. .. 28 (60.9%)

Agv EEpw TTOU va Bpw EVOIAPE. ..

To Traudi Hou BeiyVel TTEPIOPIOLE. .. 18 (39.1%)
Agv £XW APKETS Xpdvo yid va a...
Aev pe evBiagEpel n KAIPATIKA A...
‘EAAEIYN opyavwpEVWY UTTodO. ..
Oa ABEAa TTEPICOOTEPN EVNUEP. ..
‘EAAEIYN opyavwpEvwy dpaoewy

Agv guvavtw duakohia
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Finally, in response to the question of how parents could best support their child’s
climate education at home, the majority of the 46 respondents (39) said they would
like guidance from the school on how to do so. Furthermore, 35 respondents
expressed an interest in participating in community events or activities related to
climate issues. Nearly half (22 respondents) said that access to simple, engaging
educational materials would be helpful, and a smaller proportion (11 respondents) said
that collaborating with other parents would be helpful. Only 1 respondent mentioned

support from the local area as helpful.

9. Molo amo ta nmapakdtw Ba cag Bonbouae va oTnpiEeTe TNV KALPATLKNA ekMaidevon Tou matdLov
oag oTo omity; (ETUAEETE OAa doa Loxvouv)
46 responses

Mpoopacn ae ammAda kai
evdlagépovTa eKTTAIBEUTIKA UAIKA.

ApaaTnpIdTnTEG 1 EKONAWOEIG TNG

. . . 35 (76.1%)
KOIVOTNTAG TTOU £XOUV OTOXO TN...

qu'oénvncrn amoé To oxOoAgio yia 39 (84.8%)
TO TIWG VA UTTIOOTNPIGETE TNV TTE...

Zuvepydoia pe dAAOUG Yoveig. 11 (23.9%)

2TAPIEN atro TRV Mepipépela yia
TTEPICOOTEPEG OPATEIG

The EcoMystery Project | 2024-1-IT02-KA220-SCH-000248873 page 33



